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 Abstract 
This study aims to investigate the relationship between organizational climate and organizatio
g them 89 teachers were 
selected using Krejcie and Morgan table and simple random sampling. The instrument used in this study is the Organizational 
Climate Description Questionnaire (OCDQ) designed by Haplin and Croft (1982), Sherer self efficacy questionnaire (1984) and 
Pilar Jerez-Gomez organizational learning questionnaire (2002). Findings reveal that there is a meaningful correlation between 
organizational learning and self efficacy. On the other hand, the correlation between organizational climate and self efficacy 
indicates that there is no relationship between these two variables. However, organizational climate can i
self efficacy through influencing organizational learning, while organizational learning itself directly affe
efficacy. The obtained results show that there is no relationship between demographic variables (age, education and employment 
efficacy. 
Keyword: Organizational Climate, Organizational Learning, Self Efficacy, Salam High school Teachers 
Introduction 
Since ancient times, human communities have been developed and survived based on education and with the 
passage of time, the role of education has become more important as this institution, i.e. the education system, is 
responsible for human education and the development and felicity of communities depend on its appropriate, safe 
and dynamic performance. Among different factors and elements influencing education, the role of teachers, as the 
axis and orbit of science and knowledge, is surely more salient and more notable than other factors (Shearinezhad, 
1996). Undoubtedly, teachers will do their educational mission and will respond to social expectations only if they 
are empowered with sufficient and necessary features (Karamipour, 2004). Self efficacy is one of the features 
affecting the success or failure of teachers. Albert Bendora (1978) defines self efficacy as a condition in which one 
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trusts his/her abilities in doing assigned tasks. Self efficacy implies that people's thoughts, beliefs and 
understandings affect their behaviors.  (Yousefi as cited in Asad Barghi, 2010).  
Teacher self efficacy 
Teacher self efficacy refers to the extent to which teachers believe their efforts will have a positive effect on their 
students  abilities, in redirecting their students  behavior, and on overall student achievement (Ashton & Webb, 
1986). In other words, teacher self efficacy is the belief that s/he has the necessary capabilities to help students learn. 
Schunk (1989) advocated self efficacy as a useful concept to explain teacher behaviors. A teacher with low self 
efficacy might tend to avoid activities that could exceed their capabilities, while a teacher with high self efficacy 
might tend to develop activities that are more challenging. Teachers with high self efficacy produced students who 
performed higher on achievement tests than students taught by teachers with low self efficacy (Ashton & Webb, 
1986). In Gibson and Dembo s (1984) study, teachers with high self efficacy utilized classroom practices that are 
associated with student achievement gains. In order to enhance and consider the feature of self efficacy in teachers' 
performance, we need to identify its determining factors. Organizational climate is one of the factors 
understanding of his/her abilities. (Asad Barghi, 2010).  The study of organizational climate in social units is 
founded on Levin classic model in which it has been indicated that behavior is formed by interactions between 
people and their environments. One responds to a situation based on his/her personal understanding of that situation. 
Professional position or organizational environment create an atmosphere that affects the behavior of the members 
of that organization (Pourseif, 2006). Hoy and Sabo (as cited in Low, 2010) used organizational climate descriptive 
questionnaire at high schools and argued that conceptualization and climate measuring are based on two factors. A 
manager who acts in a supportive, directive and threatening role creates the first factor while a teacher who acts in 
an uncommitted, engaged and cooperative role is considered as the second factor. Based on this argument, there are 
four types of climates: a) open climate, b) engaged climate, c) disengaged climate and d) closed climate. Schools, as 
the official units of education system, play vital roles in obtaining educational objectives and achieving superior 
considered fundamental factors. If environmental unreliability is increased, organizations acquire more knowledge 
and awareness of environmental factors in order to adjust themselves to environmental changes. Under such a 
circumstance, there is no option for organizations but to convert themselves to a continuous organizational learning 
system in order to identify environmental needs and prepare required instruments to conform themselves to 
environment and thus to survive (Moeini, 2003). Theoretical foundations indicate that organizational learning 
g of their abilities, i.e. self efficacy, but there are not sufficient studies to confirm these 
theories.  
Organizational learning is an active process of knowledge consisting of creation and acquiring knowledge, 
distributing and sharing knowledge as well as applying it (Morales et al., 2006). Argris (1995) states that 
organizational learning depends on sharing knowledge, beliefs and assumptions among members of teams. He 
believes that this process is activated when all members of a given organization act as a learning factor for that 
organization while at the same time they are responsible for internal and external changes of the organization. 
Therefore, the subject of organizational learning as a tool, which helps organizations to survive and adjust 
themselves with changes, has attracted the attention of many organizations. The educational systems, which are the 
pioneers of major social changes, are themselves encountered with these changes. (Moeini, 2003). 
In general, we can use the results of the studies carried out about self efficacy, organizational climate and 
organizational learning, which have more or less similar components, to improve teachers' conditions. Regarding the 
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nature of schools and their relations with students we can use these components to achieve schools' goals and 
improve teachers' performance.  
Research Hypothesis 
1)  
2) There is a relationshi  
3) There is a relationship between organizational climate and organizational learning. 
4) There is a relationship between teachers  demographic variables (age, education and work experience) and 
self efficacy. 
5) There is a relationship among  
Methodology 
This study is an applied study with respect to its objective and is a casual correlation with respect to its 
methodology. The 
them 89 teachers were selected using Krejcie and Morgan table and simple random sampling. The 
instrument used in this study is the Organizational Climate Description Questionnaire (OCDQ) designed 
by Haplin and Croft (1982), Sherer self efficacy questionnaire (1984) and Pilar Jerez-Gomez 
organizational learning questionnaire (2002). The reliability of the questionnaires was confirmed by 
organizational climate, organizational learning and self efficacy were 87.0, 0.95 and 78.0 respectively). 
The data were analyzed using descriptive statistics (central indices, dispersion indices, tables and graphs) 
as well as inferential statistics (Pearson correlation test, one-way ANOVA test, regression and path 
analysis). 
Study Findings 
Hypothesis 1: There is a relationship between organizational climate and teachers' self efficacy. 
Table 1: a brief view on computing the correlation coefficient between organizational climate (independent variable) and self efficacy (dependent 
variable) 
 Mean Correlation Coefficient of determination 
Degree of 
freedom Significance level 
Organizational climate 103.46 
-0.053 0.2 88 0.62 
Self efficacy 34.91 
 
The obtained correlation is r=-0.053 with significance level of sig=0.62 which is not significant and implies that 
there is no relationship between organizational climate and self efficacy. 
Hypothesis 2: there is a relationship between organizational learning and teachers' self efficacy. 
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Table 2: a brief view on computing the correlation coefficient between organizational learning (independent variable) and self efficacy 
(dependent variable) 
 Mean Correlation Coefficient of determination 
Degree of 
freedom Significance level 
Organizational learning 55 
0.22 4.84 88 0.04 
Self efficacy 34.91 
 
The obtained correlation is r=0.22 with significance level of sig=0.04 which implies that the obtained correlation is 
significance and there is a relationship between organizational learning and self efficacy. Therefore, the null 
hypothesis is rejected and the second research hypothesis is confirmed with the confidence of p=0.95. 
Hypothesis 3: There is a relationship between organizational climate and organizational learning. 
 
Table 3: a brief view on computing the correlation coefficient between organizational climate (independent variable) and organizational learning 
(dependent variable) 
 Mean Correlation Coefficient of determination 
Degree of 
freedom Significance level 
Organizational learning 55 
0.16 2.56 88 0.15 
Self efficacy 103.46 
 
The obtained correlation is r=0.16 with significance level of sig=0.15 which is not significant and implies that there 
is no relationship between organizational climate and self efficacy. 
Hypothesis 4: there is a relationship between demographic elements i.e.: age, education and employment record, 
and teachers' self efficacy. 
A) There is a relationship between age and teachers' self efficacy. 
Table 4: a brief view on computing one-way ANOVA (Analysis of Variance) for measuring the difference between teachers' self 
efficacy with respect to their age 
 
Sum of square Degree of freedom Mean square F Significance level 
Between groups 271.08 3 90.36 
0.81 0.49 Within groups 9140.37 82 111.46 
Sum 9411.45 85  
 
The value of computed F is 0.81 with the significance level of sig=0.49 which implies that there is no significance 
difference between self efficacy of teachers and their age. 
B)  
Table 5: a brief view on computing one-way ANOVA (Analysis of Variance) for measuring the difference between teachers' self 
efficacy with respect to their education 
 
Sum of square Degree of freedom Mean square F Significance level 
Between groups 151.72 3 50.57 
0.43 0.72 
Within groups 9819.56 85 115.52 
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 Organizational 
Climate 
X1 
Organizational 
learning 
X2 
 
Self efficacy 
X3 
Sum 9971.28 88  
 
The value of computed F is 0.43 with the significance level of sig=0.72 which implies that there is no significance 
difference between self efficacy of teachers and their age. 
C) There is a relationship between work experience and teachers' self efficacy. 
Table 6: a brief view on computing one-way ANOVA (Analysis of Variance) for measuring the difference between teachers' self 
efficacy with respect to their work experience 
 
Sum of square Degree of freedom Mean square F Significance level 
Intergroup 233.5 4 58.37 
0.5 0.73 Intra group 9737.77 84 115.92 
Total 9971.28 88  
 
The value of computed F is 0.5 with the significance level of sig=0.73 which implies that there is no significance 
difference between self efficacy of teachers and their age. 
efficacy.  
 
Path Analysis  
 
 
 
 
 
 
 
Figure 1: direct and indirect effects of independent variables (organizational climate and organizational learning) on dependent variable (self 
efficacy) 
In the above mentioned model, the direct and indirect effects of independent variables, i.e. organizational climate 
and organizational learning, on the dependent variable, i.e. self efficacy, have been calculated through regression 
technique and using beta coefficients, aka path coefficients. As it could be seen, organizational learning with the 
value of 0.22 has direct effect on self efficacy. In other words, for each unit of change in organizational learning, the 
self efficacy increases up to 0.22. Also, organizational climate with the value of 0.16 has indirect effect on self 
efficacy through influencing organizational learning factor. In other words, for each unit of change in the 
organizational climate, organizational learning increases up to 0.16, which means that organizational climate 
indirectly affects self efficacy.  
0/16 
0/22 
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Discussion and Conclusion 
 The objective of this study was to investigate the relationship between organizational climate and organizational 
learning and the self  
meaningful relationship between organizational learning and teachers' self efficacy while there is no relationship 
between organizational climate and teachers' self efficacy. Teachers should have sufficient knowledge and absolute 
proficiency on the lessons they teach. A teacher who has empowered himself/herself with expertise and knowledge 
has complete control over the instruments and processes of their jobs. In general, a teacher who has a good complete 
command of lessons speaks better, presents lessons accurately and keeps the sequence of matters, uses different 
examples, and schedules time optimally while if teachers do not have a good command of lessons, they will become 
nervous and as a result students will not understand lessons, thus students will lose their respect for their teachers. 
Therefore, schools' managers should enhance organizational learning through sharing attitudes, knowledge, 
experiences and mental models of schools' members in order to promote the self efficacy of teachers. The results of 
this study revealed that there is no difference between experienced and inexperienced teachers, between older and 
younger teachers and between educational degrees with regard to their influence on teachers' self efficacy. In other 
words, when teachers enter schools, demographic variab efficacy, but other 
organizational parameters make some changes among them teachers' motivations, their attempts and expectations of 
themselves as well as their personal characteristics. The final results of this study showed that by affecting 
organizational learning, organizational climate indirectly affects teachers' self efficacy. On the other hand, 
organizational learning directly affects teachers' self efficacy. Based on these findings, measures could be taken to 
change teachers' attitudes and prepare appropriate grounds to improve organizational climate through decreasing 
conflicts and stresses among teachers, and to create proper grounds for organizational learning in teachers.  
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